aOCTpakTHBIE W MPSIMOJHMHEHHBbIE BbIpaXeHus. Hampumep, B KbIPIBI3CKOM S3bIKE MOKHO
ycbIIaTh Takue Meradopsl, Kak "Oyps B nayme", Torja Kak B aHIVIMACKOM MOTYT
ucnoiab3oBatbes Gpasel Bpose "I feel upset".

*  Bausnue coyuanbHuix Hopm . B KBIPTBI3CKOM 00IIIECTBE BAYKHO COXPAHITh TAPMOHUIO U
HE HapymaTb MUpP B COOOIIECTBE, YTO MPUBOAUT K OoJiee 3aByalMpOBAHHBIM U HENPSIMBIM
crioco0aM BBIPAKEHHS HEJOBOJILCTBA WJIM THEBAa. B aHTIHMIICKON KynbType OOJbIle IEHUTCS
Hp?[MOJIHHCﬁHOCTB N YCCTHOCTb, YTO OTPAXKACTCA B OoJtee MpsAMOM BBIPA)KCHHUUN HETATUBHBIX
YYBCTB.

s Omnamusa u coyuanbHvle 63auUMOOmMHOuleHus: B KBIPTBI3CKON KylabType OOJBIIOE
SHAYCHUEC IMMPUAACTCA KOJUICKTUBU3MY W MOAACPKAHUIO TCCHBIX CEMEUHBIX U O6HII/IHHI)IX
CBSI3€H, YTO TaK)Ke BIUSAET HA COCOOBI BhIpaXXEHUs dMOLMHA. B aHrmmiickoil KynbType, XoTs
TAaKXKC LICHATCA ceMeiHbBIe CBiA3HU, OoJIbIIIE AKINCHTUPYCTCA BHUMAHUC HA JIMYHBIX I'PaHULAX 1
HHAUBUAYAJIBHBIX IIpaBax, YTO MOXKCT IMPUBOAWUTE K Pa3IMYHAM B BbIPA)KCHUH U BOCIIPUATHN
OTPULATCIIBHBIX BMOHI/Iﬁ.

*  Kpocc-kynemypnas xommyHuxayus. JlOHMMaHWe OTUX pPa3MTUYANd BAKHO IS
3¢ ()EKTUBHOTO MEXKKYAbTYpHOTO OOmeHus. HemoHnManuwe KyJabTypHBIX OCOOCHHOCTEH
MOXKCT NPUBECTU K HCAOIIOHMMAHUIO U KOH(i)J'II/IKTaM.
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THE EFFECTIVENESS OF THE STRATEGY OF METHODS AND
TECHNIQUES IN TEACHING ENGLISH

This article describes current research and new developments in effective teaching.
There are different strategies, methods and techniques which make the teaching learning
more effective the rules and guidance provided by pedagogy helps in achieving the aims,
goals and objectives of education. Analyzing research shows that teacher effectiveness
including academic learning time, structure, higher and lower level questions, waiting time
and other approaches enhance student achievement.
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Typryn6aesa Kansivkan TypaymamaToBHa, JOLIEHT,
KynaitbepaueBa Aps3ukan VckaHmapoBHA, CT. MPEIoaBaTelb,
kadenpa KommbroTepHasi JTHMHIBUCTHKA,

Ouickuii TEXHOJIOTUYECKUN YHUBEPCUTET,

IOPEKTUBHOCTDb CTPATEI'NM METOJ10OB U ITPUEMOB
B IPENNOJABAHUU AHIJIMMCKOTO SI3bIKA

B smou cmamwe onucvigaromcs mexkywue uUccie008aHusi U Hoevle paspadomru 6
oonacmu s¢hghexmuenozco o06yuenus. Cywecmeyrom paziuuHvle cmpameuu, Memoovl U
npuemvl, Komopwle Oenaom odOyueHue oOonee 3PHeKmusHviM, NPaAsULd U PEKOMEHOAYUU
neoazocuKu nomMo2arom 6 00CmudiCeHuu yeiei u 3a0ad 0opazosanus. AHaiuz ucciedo8anul
nokaszviéaem, umo dP@eKmusHocms npenooasamens, 6KIOUAsS aKAdemMuieckoe 8pems
00yYeHUs, CMPYKMYpy, 60NPOCHL OoJlee 8bICOKO20 U OOJlee HUZK020 YDOBHS, 8PEMS OHCUOAHUS
u Opyaue nooxoovl, NOBbIULAET YCNeBAEMOCTb VUAUWUXCH.

Knrouesvie cnosa: akademuueckas cmpykmypa, neoazocuyecKuti Yuki, MOMueayus,
nepexoo, peutenue npobnem, npuHamue, ucnpagiexue, 0opamuas ces3o.

Typryn6aeBa Kansimxkan TypaymamaToBHa, IOIEHT,
KynaitbepnueBa Ap3ukan MckangapoBHa, ara OKyTyydy,
KomnbroTepauk TMHIBUCTHKA Kadeapachl,

O TeXHOIOTHUSIIBIK YHUBEPCUTETH

AHI'JIMC TUWINH OKYTYYJA CTPATEI'UAJIBIK BIKMAJIAPIBIH
IOPEKTUBAYYJYTY

byn maxanaoa oxymyynym sgpexmugdyynyeyn sncocopyramyyoacsbi OOIYN HCAMKAH
U3ULOO6I0D Jcana uwmenmenep basnoanram. OKymyyHyH bIKMAIAPBIHBIH
aghhexmueoyynyeyrn sicozopyramyyuy mypoyy cmpameusiap, vikmaiap oap. Airap ounum
Oepyyoe oKymyyuyiapea KoOUeOH MAKCAmmapvlHa odcemyyee ocapoam obepem. Hnumutl
UBUNOOONIOp ~ KOPCOMKOHOOU  OKVMYYUYHYH — UMEPOYYAYSYHYH — HAMBLUICATLYYVIY2Y
AKA0eMUsIILIK OKYY NPOYECCUHOE JICOHOKOU JICAHA MAMAALl CYypPOOIopOy KOAOOHYY, KVMYY
YOaKmuicol JHC.0. bIKMALAP CMYyOeHMmMepOUH OUIUM ALYYCYH, KbI3bl2YYCYH HCO20PYAAMan.

Hezuzeu co3z0ep. axademusinblk cmpykmypa, neda2oeukanvlk Yukil, MOMUeayus, omyy,
KOU2e10pIy ueuyy, Kabvli anyy, OH000, Kaumapvim OAlIaHbluL

Introduction A significant responsibility of the teachers is to develop their students’
skills in managing reading and speaking not only in subject English but across the discipline
areas such as science, history and geography; the teaching and learning cycle provides a
principled pedagogic approach to support this learning. Teaching programs could be very
effective when one took care of the students in all respects.

By all respects their mental, physical and emotional states that are very crucial in
making them interested in learning and understanding various techniques that would make
them possibly good and effective teachers in future. Pedagogy conceptual model is developed
around two fundamental and interrelated concepts, learning performance and learning
environment, with in this holistic approach to learning, integration of pedagogy and
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technology is highlighted [2]. Another important term used for teaching is teaching in the way
of pedagogical cycle. Teachers may choose to use the cycle to assist students to learn to focus
on given topic and open their thoughts freely.

Purpose The teaching in effective learning styles incorporates high impact teaching
strategies. The individual approach; differentiated teaching; modelled/worked examples;
answering/questioning; waiting time involve the students that they are able to be motivated
and practice their skills. Each phase of the cycle allows the teacher to provide clear academic
feedback. This intentional focus on scaffolding students through the different phases of the
cycle allows teachers to develop students’ learning skills according to content and over time.
With a particular purpose and audience in mind, students build their understanding of
academic language.

Research Methodology The aim of this study first, was to explore effectiveness of
using different styles in teaching English at intermediate level of practical English course.
This research was conducted in non-linguistic groups and among the teachers who were
attended the methodology seminar. The students of the course for control testing are taken as
the sample of the study. Using the stages of cycling the teacher on the basis of different
methods of teaching by managing, controlling, observing, analyzing actively monitor
students’ progress. Second, the research was presented at the methodology seminar for
English teachers. The teachers are taken for the experimental testing. After presentation the
teachers were divided into groups and prepared their reports, using the stages of the
pedagogical cycle.

Results and Discussion. The teachers’ and students’ groups evaluated on the variable
of pretest. The results gained from the analysis proved that no significance difference existed
between the two groups. The performance of the experimental group was significantly better
than that of the control group on post-test. The experimental and the control learners were as
taken equal in this testing taking into account the factors like education and social status,
because the students centered was more kinesthetic and challenging. The indicative
percentage showed:

Teacher’s centered — 40%:;

Students’ centered — 60%.

The research suggests that students should be functioning at a required success rate. Of
course, there were failed students too, but the shown experiment motivated them to do all
their best in learning and practicing the language.

The results of the study indicated that better learning skills and achievement in the
subject of English lead to progress of learning.

The Pedagogical cycle describes what effective teachers do in their classrooms to
engage students in intellectually challenging work. It provides an overview of the learning
cycle and breaks it down into four domains or phases of instruction:

1. Structure - The teacher provides information, provides direction, and introduces

the topics.

2. Questions - The teacher asks a question.

3. Respond - The student answers the question or tries to.

4. React - The teacher reacts to the student’s answer and provides feedback.

Teachers initiate about 85% percent of the cycles, which are used over and over again in
classroom interaction. Although these cycles can be found in a majority of classrooms, the
quality and effectiveness of the four steps very widely. When teachers learn to enhance and
refine each of the moves of the pedagogical cycle, student achievement is increased.

Have you ever been to a class where the teacher is bombarded with questions: “I don’t
understand what we’re supposed to do?” “Can you explain it again?” “I don’t get what you
mean.” When such complaints are constant in a class, it is a sure sign that the teacher is not
making effective use of essential teaching skills: clarity and academic structure. [1] A
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growing body of research makes it clear that these skills are related to student achievement.

Students need a clear understanding of what they are expected to learn, and they
need to be motivated to learn it. Effective structuring sets the stage for learning and typically
occurs at the beginning of the lesson. Although the length of structure will vary depending on
the age, ability, and background of the students and the difficulty of the subject matter, the
following components are usually found in an effective academic structure:

Objectives. Let the student know the objectives of each lesson. They, like the

teacher, need a road map of where they are going and why.

Review. Help students review prior learning before presenting new information. If

there is confusion, reteach.

Motivation. Create an “anticipatory set” that motivates students to listen to the

presentation. This can be done through an intriguing question, an anecdote, a joke, or
interesting teaching materials.

Transition. Relate new information to previously attained student knowledge and

experience. Provide ties and connections that will help students integrate old and new
information.

Clarification. Break down a large body of information. Don’t inundate students

with too much too fast. This is particularly true for young children and slower
learners, although it also applies to older and faster learners.

Examples. Give several examples and illustrations to explain main points and ideas.
Directions. Give directions distinctly and slowly. If students are confused about what they are
supposed to do, repeat or break information into small segments.

Enthusiasm. Demonstrate personal enthusiasm for the academic content. Make it

clear why the information is interesting and important.

Closure. Close the lesson with a brief review or summary.

The major activity in academic structuring takes place at the beginning of the lesson,
but there may be several points throughout the lesson where substructuring or brief
presentations of information are also necessary. Substructures initiate new pedagogical cycles
and allow the discussion to continue. A clear summary or review is also important at the close
of the lesson. When teachers are able to motivate and provide a clear introduction, all aspects
of the lesson will proceed more smoothly. Through effective and clear structure, the stage is
set for the remaining steps of the pedagogical cycle. Good questioning is at the very core of
good teaching. As John Dewey said: “To question well is to teach well. In the skillful use of
the question more than anything else lies the fine art of teaching; for in it we have the guide to
clear and vivid ideas, and the quick spur to imagination, the stimulus to though, the incentive
to action.” [3]

Since questioning is a key element in guiding learning, all students should have equal
access to classroom questions and academic interaction. However, research shows that male
students are asked more questions than female students and white students are asked more
questions than minorities. One of the reasons boys get to answer questions and talk more is
that they are assertive in grabbing teacher attention. Boys are eight times more likely than
girls to call out the answers to questions. However, when boys call out the answers, teachers
are likely to accept their responses. When girls call out the answers to questions, teachers
often remind them to raise their hands. If you want all students, and not just the quickest and
most assertive, to answer questions, establish a protocol for participation. For example, make
a rule that students must raise their hands and be called on before they may talk.

Many teachers are well intentioned about having students raise their hands, but in the
rapid pace of classroom interaction, they sometimes forget their own rule. If you hold to that
“wait to be recognized” rule, you can make professional decisions about who should answer
which questions and why. If you give away this key to classroom participation, you are
abandoning making in the classroom. We want to give sample classroom dialogue according
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to the pedagogical cycle.

Many educators differentiated between factual, or lower-order, questions and thought-
provoking, or higher-order, questions. One of the most widely used systems for determining
the intellectual level of questions is Benjamin Bloom’s taxonomy, which proceed from the
lowest level of questions, knowledge, to the highest level, evaluation. Here, we can rely on
levels of the taxonomy along with sample classroom questions at each level. This section will
provide more information about the different levels of classroom questions as well as
strategies for using them fairly and effectively. [4]

A lower-order question is one that can be answered through the processes of memory
and recall. For example: - “Who was the first president of the USA?” is a lower-order
question. Without consulting outside references, one could respond with the correct answer
only by remembering previously learned information. Research indicates that approximately
more percent of the questions teachers ask are lower-order questions.

A higher-order question is one that requires more demanding thought for response.
These questions may ask for evaluations, comparisons, causal relationships, problem solving,
or divergent, open-ended thinking. For example: - “Why did you choose this profession”?
Analyzing we can give an example from the lesson according to the stage of pedagogical
cycle using a lower-level/higher-level questions.

An extract of the text: I’ll never forget you! [9]

Structure: It’s spring and the weather is fine today. Do you agree with me?
(teacher) Now, try to feel how the life is wonderful and your dreams will
(Motivate) come true if you want to!

Review/Transition: At the previous lesson we had grammar material: will/won’t +
(teacher)

Infinitive for making decisions, offering, and promising, and the
text “I’ll never forget you” Today, we’ll continue working on it.
Question/Lower level: Can you answer what were Carmen and Steve doing in Torby?

(teacher)
Respond (student): ~ Carmen and Steve were studying at an English language school. React
(teacher): Good! Okay. Question lower/higher: Where did Carmen moved
to and why?
Respond: Carmen moved to France to work
React (teacher): Good, you’re good student!

Question high level: Why didn’t
they get married? Response: When they were together 17 years
ago, they fell in love and got (student) engaged. But when
Carmen moved to France, their relationship cooled and ended.
And | think that because of long period of time they forgot each
other and won’t meet again.

React/Criticize: Oh, do you think so? Be more positive! Let them meet again as
(teacher) written in the text.

Question/Clarification: What happened then?

Respond (student): They met after 17 years in Paris, they were very glad to meet again,
talked

much and decided to marry, because both of them were single. I think
if you dream very deeply, it will come true!
React (teacher): Good points!

Despite the fact that higher-order questions have been shown to produce increased
student achievement, most teachers ask very few of them. Many educators think that different
questioning levels stimulate different levels of thought. If you ask a fifth-grade student to
define an adjective, you are working on lower-order basic skills. If you ask a fifth grade
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student to write a short story making effective use of adjectives, you are working on a higher
level of student achievement. Both lower-order and higher-order questions are important and
should be matched to appropriate instructional goals such as the following:

Ask lower-order questions when: Students are being introduced to new information.
Students are working on drill and practice. Students are reviewing previously learned
information. Ask higher-order questions when: Students are working on problem-solving
skills. Students are involved in a creative or affective discussion.

If you were to give this teacher suggestion on how to improve her teaching skills, you
might point out the difficulty students have an answering the more complex questions. You
might also note the lightening pace at which this lesson proceeds. The questions are fired so
rapidly that the students barely have time to think. This is not so troublesome when they are
answering factual questions that require a brief memorized response. However, they begin to
flounder when they are required to answer more complex questions with equal speed.
Although it is important to keep classroom discussion moving at a brisk pace, sometimes
teachers push forward too rapidly. Slowing down at two key places during classroom
discussion can usually improve the effectiveness and equity of classroom responses. In the
research on classroom interaction, this slowing down is called wait time. After asking a
question, teachers typically wait 1 second or less for a student response. If the response is not
forthcoming in that time, teachers rephrase the question, ask another student to answer it, or
answer it themselves. If teachers can learn to increase their wait time from 1 second to 3-5
seconds, significant improvements in the quantity and quality of student response usually will
take place. There is another point in classroom discussion when wait time can be increased.
After students complete an answer, teachers often begin their reaction or their next question
before a second has passed (wait time 2). Once again it is important for teachers to increase
their wait time from 1 second to 3-5 seconds. Based on her research Mary Budd Rowe has
determined that increasing the pause after a student gives an answer is equally or more
important than increasing wait time 1, the pause after the teacher asks a question. When wait
time 1 and wait time 2 are increased from 1 second to 3-5 seconds, classroom interaction is
changed in several positive ways. [5]

So, the teacher uses effective academic structure, and the students are on-task,
interested, and involved in the learning activity. The teacher is asking lower-order questions
approximately, to make sure the students know key vocabulary words before the story is told.
The problem with this classroom lies in the fourth stage of the pedagogical cycle: The teacher
does not provide specific reactions and adequate feedback. Did you notice that the teacher
reacted with “uh-huh” or “okay” no matter what kind of answer the students gave? A recent
study analyzing classroom interaction in the following reactions: [8]

Praise — positive comments about student work, such as “Excellent, good job.”
Acceptance — comments such as “uh-huh” and “okay,” which acknowledge that student
answers are acceptable. These are not as strong as praise. Remediation — comments that
encourage a more accurate student response or encourage student to think more clearly,
creatively, logically. Sample remediation comments include “Try again,” “Sharpen your
answer,” ‘Check your addition.” Criticism — a clear statement that an answer is in accurate or
a behavior inappropriate. This category includes harsh criticism —“This is a terrible paper,” as
well as milder comments that simply indicated an answer is not correct. — “You answer to the
third question is wrong.” We can’t define that which of the reactions are used most
frequently, because each of them are connected with each other. Acceptance is the most
frequent response, accounting for more than half of all teacher reactions. The second most
frequent teacher response was remediation, accounting for one-third of teacher reactions.
Used infrequently, praise comprised only few percent of reactions. The rarest response was
criticism. In two-third of the classroom observed, teachers never told a student that an answer
was incorrect. Learning is enhanced when students understand what is expected of them, get
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recognition for their work, learn about their errors, and receive guidance in improving their
performances. Although the acceptance response is legitimate and often appropriate, it is
overused. Since achievement is likely to increase when students get clear and specific
feedback about their answers, it is important for teachers to reduce the “okay” reaction and to
be more varied and specific in the feedback they provide. Following are strategies for
providing more specific reactions and clearer feedback to students.

Conclusion On the whole, teaching through Pedagogical cycles is more effective as a
teaching-learning technique for English as compared to traditional teaching method. Students
taught through Pedagogical cycles outscored than students working in traditional learning
situation. Many educators emphasize the importance of praise as specific feedback in
encouraging student achievement, and researcher Jere Brothy has done a thorough analysis of
its effects. [7] And we have found that praise may be particularly important for low-achieving
and high-achieving students. So basing on the researches, we understood that the pedagogical
cycle describes the interaction between the teacher and students. The four steps of the cycle
structure, question, respond and react. The structure must give students a clear understanding
of what they are expected to learn. Both higher-order and lower-order questions should be
asked by the teacher. Teachers need to remember to wait 3-5 seconds after asking a question
and before reacting to a student answer. Teachers also need to be thoughtful in the way in
which they react to student comments. Generally, teachers react by giving either praise,
acceptance, remediation, or criticism to the student.
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